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Pupil premium strategy statement - Oakhurst 
Community Primary School 

This statement details our school’s use of pupil premium (and recovery premium) funding 

to help improve the attainment of our disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 

academic year and the outcomes for disadvantaged pupils last academic year. 

School overview 

Detail Data 

Number of pupils in school  428 

Proportion (%) of pupil premium eligible pupils 14% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022-23 

Date this statement was published 31st December 2022 

Date on which it will be reviewed 31st July 2023 

Statement authorised by Mrs. E. Christopher 

Pupil premium lead Mr. D. Mead 

Governor / Trustee lead Mr. P. Corcoran 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £84,620 

Recovery premium funding allocation this academic year £4,205 

Pupil premium (and recovery premium*) funding carried 
forward from previous years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

(If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year) 

£88,825 

 

(n/a) 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our goal at Oakhurst is that all children, in unity, are able to make good progress in 

their learning and that they will aspire to achieve as highly as they can, regardless of 

their background or other challenges that they might face. Our pupil premium strategy 

is designed to focus on supporting the disadvantaged children at Oakhurst in having 

the ambition, courage and support to achieve that goal, irrespective of their age or 

starting point. 

Ensuring that all children receive high-quality first teaching is our primary goal. Without 

this, all children will struggle to make good progress and this may be even more 

challenging for the disadvantaged children. Much of our staff development will focus on 

aspects of the curriculum which have been identified as areas of concern for the 

disadvantaged children. Improving the quality of teaching and learning has been 

proven to have a great impact for all learners, so will have the additional benefit of 

supporting the non-disadvantaged children. It is always our intention that all children 

will make good progress and have the highest possible attainment.  

Our strategy for this year will also continue to include elements of ‘education recovery’ 

for those children who still show they have been negatively affected by the need for 

lockdown learning over previous years. This will include many of our disadvantaged 

children. Through the use of assessment data and classroom observation by class 

teachers, disadvantaged children’s individual needs will be identified and strategies will 

be put in place to support (and challenge) them - academically, socially and 

emotionally. As a child’s priorities and needs change throughout the year, so will the 

support that is provided. Interventions, support and tutoring will be provided for those 

children, both the disadvantaged and their peers, to ensure that their needs are being 

met. 

To make sure our strategies are effective, our aim is to: 

● regularly review the academic, social and emotional status of disadvantaged 

children, 

● ensure that disadvantaged children’s needs are being met and that they are 

receiving appropriate challenge to enable them to make at least ‘expected 

progress’, 

● have high expectations of all children, including the disadvantaged, in all 

aspects of their learning. 
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Challenges 

This details the key challenges to achievement that we have identified among our 

disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 The attainment gap in writing (between the disadvantaged and their 
peers) is significant in many year groups across the school. As high-
quality, focused teaching and learning was restricted during the 
enforced school closures, the progress of many disadvantaged children 
was negatively affected and the attainment gap had widened. The gap 
has started to close but is still evident. 

2 Assessment data and observations from last year’s EYFS teachers 
show that disadvantaged children have greater difficulty in learning 
Literacy skills (in comparison to their peers). This has a negative impact 
in becoming confident in reading, spelling and writing in KS1. 

3 Negative behaviour in some children in school, both the disadvantaged 
and their peers, has shown increased challenge since the enforced 
lockdowns. The behaviours of individuals often displayed are classroom 
disruption, disrespect towards authority figures and refusal to attend 
school. Consequently, these have had a negative influence on the 
emotional and academic well-being of some learners in school.  

4 The emotional well-being of some children and families has indicated 
challenges for both the disadvantaged pupils and their peers. Some 
children are displaying challenging/negative behaviours at home and 
parents are asking for support.  

5 Assessment data and classroom observation indicates that there is a 
significant attainment gap in reading between the disadvantaged 
children and their peers - particularly in the younger children (last year’s 
Year 4 and below). 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Disadvantaged pupils will make accelerated 
progress in writing so that the attainment gap 
can be reduced. 

In every year group, a minimum of 90% of 
disadvantaged pupils will make at least 
expected progress in writing with at least 
25% making accelerated progress. 

The attainment gap should be reduced in 
every year group (compared to the previous 
year’s data) 

Children in KS1 (both the disadvantaged and 
their peers) will have improved, reading, 

The percentage of children in Year 1 
passing the phonics screening check will be 
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writing and spelling skills at the end of this 
year 

above national averages. This should be 
met by the cohort as a whole and discretely 
by the disadvantaged pupils. 

At least 85% of the children in the current 
Year 2 cohort who did not pass the phonics 
screening test in Year 1 will pass by the end 
of the year. 

Some of the children and families who are 
receiving support through the school’s 
pastoral team will make improvements in the 
challenges they were facing to the extent that 
they will no longer require the school’s 
additional support (through Early Help 
Records) 

The number of Early Help Records (non-
SEND supporting) that are active will be 
reduced by a minimum of 10% by the end of 
the year. This will be 10% of the cohort (5 
out of 48 E.H.R.s). Of these 48 E.H.Rs, 
there are 14 from disadvantaged pupils 
(29%). 

The disadvantaged pupils (current Year 5 and 
below) in school will have improved reading 
fluency and comprehension skills, allowing 
them to make accelerated progress, thus 
helping to reduce the attainment gap between 
the disadvantaged and their peers. 

In every year group, a minimum of 90% of 
disadvantaged pupils will make at least 
expected progress in reading with at least 
25% making accelerated progress. 

The attainment gap should be reduced in 
every year group (compared to the previous 
year’s data) 

 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium) funding 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £42,600 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

CPD on effective 
teaching and learning 
of Writing. 

CPD and monitoring 
of effective feedback 
to promote 
progression in writing. 

High-quality first teaching is at the 
forefront of effective school 
improvement, as evidenced by The 
Education Endowment Foundation. 
Having a structured, consistent and 
comprehensive approach to the 
teaching, learning and assessment 
of writing, whilst providing teacher- 
led feedback, will enable all children 
to make good progress and will 
provide specific scaffolded support 

1, 2 
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for those children who need it the 
most, including the disadvantaged. 

feedback from teachers 

Further resourcing, 
CPD and staff release 
for assessment of a 
published scheme for 
the teaching and 
learning of phonics 

The Education Endowment 
Foundation’s research shows a 
strong evidence base that using 
high-quality teaching of phonics has 
a positive impact improving the 
accuracy of word reading, 
particularly for disadvantaged 
children. This will also have a 
positive impact on spelling and 
writing through focused teaching and 
modelling. 

teaching of phonics 

reading comprehension 

1, 2, 5 

Purchase of 
standardised tests for 
reading, grammar 
and spelling (NFER 
tests) and 
subscription to White 
Rose Maths for the 
consistency of 
planning and 
assessment in maths. 

Administering and analysing 
standardised tests has been shown, 
through the Education Endowment 
Foundation’s research, to be 
beneficial in identifying areas of 
strength and areas for development 
within classes, year groups or 
across the school. This will provide 
indications as to where additional 
support and intervention needs to be 
applied. 

The Education Endowment 
Foundation also shows the benefit of 
mastery learning, which is the 
foundation of the White Rose Maths 
approach. 

mastery approach 

1, 2, 5 

CPD in the teaching 
and assessment of 
comprehension skills 
in reading  

Effective teaching and learning of 
discrete reading skills, along with a 
collaborative peer-learning approach 
within lessons has proven to 
improve reading comprehension 
skills. The use of a consistent 
scheme in KS2, alongside the 
phonics being taught in KS1 and 
EYFS allows for appropriate pitch 
and expectations to be met. 

reading comprehension 

opportunities for paired/grouped 
discussion and collaboration 

2, 5 

 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/collaborative-learning-approaches
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Targeted academic support (for example, tutoring, one-to-one support, 
structured interventions)  

Budgeted cost: £28,500 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Individual targeted 
maths support through 
the use of the 
‘Numberstacks’ and 
‘Power of 2’ 
programmes 

The EEF indicates that interventions led 
by Teaching Assistant have a moderate 
impact on learning. When used in 
collaboration with individualised 
instruction this will allow the children to 
catch up with learning so that they can 
keep up with the mastery approach 
used in lessons. All of these are areas 
that are identified by the EEF as having 
a positive impact on learning and 
progress. These sessions are in 
addition to teacher-led, whole class, first 
teaching 

TA led interventions 

1, 5 

Individual precision 
teaching for 
improvement in spelling 
and reading 

Fresh Start programme 
and one-to-one tutoring 
for Read Write Inc. 
delivered to targeted 
pupils 

Effective teaching and learning of 
discrete reading skills is proven to 
improve reading comprehension 
skills and fluency.  

reading comprehension 

1, 2, 5 

 

Wider strategies (for example, related to attendance, behaviour, 
wellbeing) 

Budgeted cost: £17, 725 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Teaching Assistants 
trained and receiving 
CPD in pastoral 
interventions (such as 
ELSA and Drawing and 
Talking) and their 
release from the regular 
curriculum to host 
individual and group 
intervention sessions 

Children will be able to access more 
academic learning if their Social and 
Emotional Learning is improved. This 
will allow the children to access more of 
the collaborative approaches that are 
used within lessons as they will be 
improving the inter-personal skills and 
how to regulate their behaviours and 
emotions. 

Social and Emotional Learning 

3, 4 

Members of the well-
being team will work 
alongside families to 
offer support in 

The EEF identifies clear benefits in 
learning when behaviour and family 
cohesion is improved - particularly (but 

3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
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behaviour or in 
regulating social, 
emotional or mental 
health needs (through 
the use of Early Help 
Records) 

not exclusively) in families who are in 
crisis 

Behaviour 

Parental engagement 

 

Total budgeted cost: £88, 825 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/parental-engagement
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Part B: Review of the previous academic year 

Outcomes for disadvantaged pupils 

The intended outcomes from last year’s statement have largely been successful.  

Our internal assessment data, using NFER and White Rose maths standardised tests 

alongside professional teacher assessments,  has shown that the vast majority of 

disadvantaged pupils have made good academic progress over the last year. 

Moreover, in many year groups, the percentage of disadvantaged pupils who have 

made accelerated progress is greater than that of the non-disadvantaged, showing our 

provision has had a positive impact and we are beginning to close the attainment gap. 

The percentage of disadvantaged pupils who passed the phonics screening test in 

Year 1 was higher than that of the cohort as a whole (although this data is easily 

skewed due to a low proportion of disadvantaged pupils in that cohort and in fact, it 

was only one disadvantaged child who did not pass the screening check). The 

introduction of a new scheme for the teaching of phonics has involved a great deal of 

CPD and should show the full benefits as we take the same approach into its second 

year. 

The social and emotional challenges faced by the children during lockdown was 

addressed by all staff. First teaching was carefully planned and adjusted accordingly to 

allow for any aspects of learning where coverage in previous years was less consistent 

due to lockdowns. Those children who required further support, both the disadvantaged 

and the non-disadvantaged, received specific pastoral intervention through ELSA or 

Drawing and Talking sessions, enabling them to integrate back into typical learning 

patterns again. 

While we recognise that there is still an attainment gap in writing - which is more 

noticeable in some year groups than others - we must also celebrate that this gap has 

been reduced in some year groups. We set the target of at least 60% of disadvantaged 

pupils to meet age-related expectations in writing last year and this was successfully 

met in only one of the Year groups (Year 6). This remains a clear focus moving into this 

new strategy statement and further support in staff CPD and additional support for 

those pupils who require it will be established. Progress in other core subjects has 

been good for both the disadvantaged and non-disadvantaged. Due to smaller 

numbers of disadvantaged pupils in some year groups, the percentages do not always 

fit neatly to match the target set, however in the vast majority of cases, at least 85% of 

disadvantaged pupils made at least expected progress. 

End of KS2 results 

Reading  Cohort - 80% at ARE (32% GD)   Disadvantaged - 73% at ARE (40% GD) 

Writing  Cohort - 72% at ARE (15% GD)   Disadvantaged - 60% at ARE (7% GD) 
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Maths  Cohort - 80% at ARE (20% GD)   Disadvantaged - 60% at ARE (13% GD) 

Combined (reading, writing and maths) 

Cohort - 62% at ARE (5% GD)   Disadvantaged - 47% at ARE (7% GD) 

 

End of KS1 results 

Reading  Cohort - 70% at ARE (19% GD)   Disadvantaged - 47% at ARE (0% GD) 

Writing  Cohort - 56% at ARE (11% GD)   Disadvantaged - 34% at ARE (7% GD) 

Maths  Cohort - 75% at ARE (19% GD)   Disadvantaged - 60% at ARE (13% GD) 

Combined (reading, writing and maths) 

Cohort - 53% at ARE (4% GD)   Disadvantaged - 20% at ARE (0% GD) 

 

Phonics screening results 

 

Children passing by the end of Year 1 - Cohort - 67%   Disadvantaged 80%* 

Children passing by the end of Year 2 - Cohort - 96%   Disadvantaged 92% 

    (*small cohort of disadvantaged pupils) 

Externally provided programmes 

Programme Provider 

Comparative Judgement for writing - 
developing a better awareness of writing 
standards when compared to the national 
sample 

nomoremarking.com 

Mastery Curriculum for Maths White Rose Maths 

Times Tables Rockstars Maths Circle 

Read, Write, Inc Phonics Ruth Miskin Training 

 


