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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Oakhurst Community 
Primary School 

Number of pupils in school  432 

Proportion (%) of pupil premium eligible pupils 16% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2022 

Date this statement was published December 2021 

Date on which it will be reviewed 11th July 2022 

Statement authorised by Mrs. E. Christopher 

Pupil premium lead Mr. D. Mead 

Governor / Trustee lead Mrs. F. Fleming 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £70,800 

Recovery premium funding allocation this academic year 

£17, 844 covid catchup 

£3,356 recovery catch 
up premium and school-
led tutoring  

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£92,000 
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Part A: Pupil premium strategy plan 

Statement of intent 

Our goal is that all children in school are able to make good progress in their learning 

and that they will aspire to achieve as highly as they can, regardless of their 

background or other challenges that they might face. Our pupil premium strategy is 

designed to focus on supporting the disadvantaged children at Oakhurst in achieving 

that goal, irrespective of their age or starting point.  

Ensuring that all children receive high-quality first teaching is our primary goal. Without 

this, all children will struggle to make good progress and this may be even more 

challenging for the disadvantaged children. Much of our staff development will focus on 

aspects of the curriculum which have been identified as areas of concern for the 

disadvantaged children. Improving the quality of teaching and learning has been 

proven to have a great impact for all learners, so will have the additional benefit of 

supporting the non-disadvantaged children. It is always our intention that all children 

will make good progress and have the highest possible attainment.  

Our strategy for this year will also continue to include elements of ‘education recovery’ 

for those children who have been the most negatively affected by the need for 

lockdown learning over the past two academic years. This will include many of our 

disadvantaged children. Through the use of assessment data and classroom 

observation by class teachers, disadvantaged children’s individual needs will be 

identified and strategies will be put in place to support (and challenge) them - 

academically, socially and emotionally. As a child’s priorities and needs change 

throughout the year, so will the support that is provided. Interventions, support and 

tutoring will be provided for those children, both the disadvantaged and their peers, to 

ensure that their needs are being met. 

To make sure our strategies are effective, our aim is to: 

● regularly review the academic, social and emotional status of disadvantaged 

children, 

● ensure that disadvantaged children’s needs are being met and that they are 

receiving appropriate challenge to make at least expected progress, 

● have high expectations of all children, including the disadvantaged, in all 

aspects of their learning. 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 
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Challenge 
number 

Detail of challenge  

1 Assessment data and observations show that disadvantaged children 
have greater difficulty in learning phonics (in comparison to their peers). 
This has a negative impact in becoming confident in reading and 
spelling. 

2 Observations in the classroom and discussions with parents have 
indicated that many children have been negatively impacted by the 
enforced school closures and that these impacts are both academic 
and social/emotional. The social and emotional difficulties have led to 
some children falling further behind in their learning - noticeably some 
of the disadvantaged children. 

3 The attainment gap in writing (between the disadvantaged and their 
peers) is significant in many year groups across the school. As high-
quality, focused teaching and learning was restricted during the school 
closures, many disadvantaged children have not been able to make as 
much progress as their peers (who may have received better support at 
home). 

4 The amount of progress made during last year (based on ‘entry data’) 
by children in English (both reading and writing) shows that there are 
more disadvantaged children who are making below expected progress 
(reading 13% compared to 6%, writing 10% compared to 6%) and fewer 
who are making accelerated progress (reading 32% compared to 39%, 
writing 27% compared to 33%). 

5 Although maths progress data last year (from entry data) shows 
generally expected progress, the progress data in KS2 when compared 
to KS1 assessments shows a significant difference in the number of 
disadvantaged children who have below expected progress compared 
to their peers (36% compared to 20%) 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

Improved phonic assessment test results 
in Y1 and Y2 and improved reading and 
spelling in general throughout Reception 
and KS1 (particularly for the 
disadvantaged children) 

All disadvantaged children (who do not 
have any additional SEND needs) will 
meet the expectations for phonics 
screening by the end of KS1. 

To improve the emotional and social 
wellbeing of all pupils in school, 
particularly the disadvantaged children 

ELSA and Drawing & Talking sessions 
will be provided for all children who are 
in need of them, especially the 
disadvantaged children. 
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Improved writing outcomes (particularly 
for the disadvantaged children) so that the 
attainment gap can be reduced in all year 
groups 

End-of-year (21-22) outcomes for writing 
will show that a minimum of 60% of the 
disadvantaged children will meet age-
related expectations in EYFS, KS1 and 
KS2 

The vast majority of children will make at 
least expected progress in reading, 
writing and maths, including the 
disadvantaged, so that there is more 
parity between them and their peers. 

End-of-year (21-22) Reading, Writing 
and Maths outcomes across the school 
will show a minimum of 90% of 
disadvantaged children making at least 
expected progress (based on previous 
KS assessment data) in both. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £48,600 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of The 
Right Stuff planning 
and resources to 
support the 
development of 
writing. 

 

Training for staff to 
ensure effective 
implementation 

High-quality first teaching is at the 
forefront of effective school 
improvement, as evidenced by The 
Education Endowment Foundation. 
Having a structured and consistent 
approach to the teaching and learning 
of writing will enable all children to 
make good progress and will provide 
specific scaffolded support for those 
children who need it the most, including 
the disadvantaged. 

3, 4 

Purchase of a DfE 
validated systematic 
synthetic phonics 
programme (Read, 
Write, Inc) 

 

External and internal 
training for staff to 
ensure the effective 
and consistent 
implementation 

The Education Endowment 
Foundation’s research shows a strong 
evidence base that using high-quality 
teaching of phonics has a positive 
impact improving the accuracy of word 
reading, particularly for disadvantaged 
children. This will also have a positive 
impact on spelling and writing through 
focused teaching and modelling. 

1, 3, 4 

Purchase of 
standardised tests for 
reading, grammar 
and spelling (NFER 
tests) and 
subscription to White 
Rose Maths for the 
consistency of 
planning and 
assessment in maths. 

Administering and analysing 
standardised tests has been shown, 
through the Education Endowment 
Foundation’s research, to be beneficial 
in identifying areas of strength and 
areas for development within classes, 
year groups or across the school. This 
will provide indications as to where 
additional support and intervention 
needs to be applied. 

The Education Endowment Foundation 
also shows the benefit of mastery 
learning, which is the foundation of the 
White Rose Maths approach. 

1, 3, 4, 5 
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Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £25,800 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Individual targeted 
maths support through 
the use of the 
Numberstacks 
programme 

The EEF indicates that Teaching 
Assistant interventions have a moderate 
impact on learning. When used in 
collaboration with individualised 
instruction this will allow the children to 
catch up with learning so that they can 
keep up with the mastery approach 
used in lessons. All of these are areas 
that are identified by the EEF as having 
a positive impact on learning and 
progress. 

5 

Individual precision 
teaching for 
improvement in spelling 
and reading 

3, 4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £17,600 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Individual and group 
sessions of ELSA, 
Drawing and Talking 
and Therabuild are 
used to support the 
Social, Emotion and 
Mental Health 
requirements of the 
children 

The EEF identifies that Social and 
Emotional learning has a positive 
impact on learning. This is especially 
important in the current climate as many 
children have endured challenges to 
their mental health through 
Coronavirus-related issues. 

2 

 

Total budgeted cost: £ 92,000 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

Our internal assessment data indicates that in the last academic year, the 

disadvantaged children were not progressing or achieving as highly as their non-

disadvantaged peers in the core aspects of the curriculum. Within our internal 

assessment data, it was noted that the younger children within the school have 

experienced the greatest negative impact in their learning because of the enforced 

closures, with children from EYFS through to Y3 having noticeably wider gaps in 

attainment and progress when comparing the disadvantaged to the non-

disadvantaged. 

The impact of the lockdown influenced our disadvantaged children more profoundly as 

they were not able to benefit from the targeted support that they would have received 

had they been in school. As a school, we aimed to provide secure, robust and 

consistent  home-learning through a blend of school-produced resources and through 

using established, published materials (such as using the White Rose Maths and the 

Oak National Academy resources). 

Through using standardised assessments for reading (NFER) and the structured 

summative maths assessments from (White Rose Maths), specific areas for 

development were identified for all pupils and particular provision could be put in place 

for those children who had not made expected progress or achieved age-related 

expectations. Part of our Pupil Premium funding has been used to source and provide 

interventions to allow children (both the disadvantaged and their peers) to make 

accelerated progress.  

After the lockdown period, as children were able to return to school, it was noticed that 

some of the children had struggled with their concentration, focus and behaviour. Part 

of our Pupil Premium funding was used to partially fund our provision of ELSA, Drawing 

and Talking have supported (and continue to support) the emotional well-being of these 

pupils - both the disadvantaged children and their peers. 
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Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Mastery curriculum for maths White Rose Maths 

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

Pastoral care with a teaching assistant 
who herself was a former service pupil. 
Children were given individual support 
and check-in opportunities as well as 
having opportunities to discuss any 
important themes with other service 
children within the school community. As 
no significant impacts on learning had 
been shown as a result of being a 
service child, the main amount of 
support was pastoral.  

What was the impact of that spending on 
service pupil premium eligible pupils? 

Increased awareness that the children 
were not alone and that they can find 
opportunities to talk to people who can 
empathise and sympathise. 
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Further information (optional) 

Additional activity 

Our school is transitioning through a new feedback policy. The EEF identifies the 

importance and high value of effective feedback on learning. By establishing best 

practice in school and having a consistent approach to feedback, we can ensure that 

children are able to make effective ‘next steps’ in their learning. 

We have a dedicated SEND and Pastoral team who offer support to all pupils, 

including both the disadvantaged and the non-disadvantaged children. They will be 

able to support children and families beyond the provision that can be met through our 

ELSA, Drawing and Talking and Therabuild. 

This academic year, we will have sought the advice and guidance of an external 

agency to review our Pupil Premium provision this year and to help to form a new 

strategy plan for the subsequent year(s). 

As always, all decisions made will be informed by the research into best practice, such 

as research undertaken by the EEF. 

 


